
With your Support Provider review, compare and discuss the standards below.
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In subjects other than Reading-Language Arts, the 
professional teacher preparation program provides 
introductory coursework and supervised practice that begin 
to prepare each candidate for a Multiple Subject (MS) 
Teaching Credential to plan and deliver content-specific 
instruction consistent with state-adopted academic content 
standards for students and curriculum frameworks in the 
following major subject areas:  mathematics, science, history-
social science, the visual and performing arts, physical 
education, and health.  In the program, MS candidates apply 
Teaching Performance Expectations (TPEs) to the teaching 
of each major subject area, and they learn and use specific 
pedagogical knowledge and skills that comprise the subject-
specific TPEs for Multiple Subject Candidates.  In each major 
subject area, MS candidates demonstrate basic ability to plan 
and implement instruction that fosters student achievement 
of state-adopted academic content standards for students, 
using appropriate instructional strategies and materials.  
In the program, candidates begin to interrelate ideas and 
information within and across the major subject areas.

Preparation for Learning to Create a Supportive and 
Healthy Environment for Student Learning (TPS 10)
The professional teacher preparation program provides 
multiple opportunities for candidates to learn how personal, 
family, school, community, and environmental factors are 
related to students’ academic, physical, emotional, and social 
well-being.  Candidates learn about the effects of student 
health and safety.  They learn and apply skills communicating 
and working constructively with students, their families, and 
community members.  They understand when and how to 
access site-based and community resources and agencies, 
including social, health, educational and language services, 
in order to provide integrated support to meet the individual 
needs of each student.

Use of Technology in the Classroom (TPS 9)
Through planned prerequisite and/or professional preparation, 
each candidate leans and begins to use appropriately 
computer-based technology to facilitate the teaching and 
learning process.  Each candidate demonstrates knowledge 
of current basic computer hardware and software terminology 
and demonstrates competency in the operation and care of 
computer related hardware.  Each candidate demonstrates 
knowledge and understanding of the legal and ethical issues 
concerned with the use of technology.  Each candidate 
demonstrates knowledge and understanding of the legal and 
ethical issues concerned with the use of technology.  Each 
candidate demonstrates knowledge and understanding 
of the appropriate use of computer-based technology for 
information collection, analysis, and management in the 
instructional setting.  Each candidate is able to select and 
evaluate a wide array of technologies for effective use in 
relation to the state-adopted academic curriculum.

Pedagogy (IPS 5)

Participating teachers grow and improve in their ability to 
reflect upon and apply the California Standards for the 
Teaching Profession and the specific pedagogical skills for 
subject matter instruction beyond what was demonstrated 
for the preliminary credential. They utilize the adopted 
academic content standards and performance levels 
for students, curriculum frameworks, and instructional 
materials in the context of their teaching assignment.

Participating teachers use and interpret student assessment 
data from multiple measures for entry level, progress 
monitoring, and summative assessments of student 
academic performance to inform instruction. They plan and 
differentiate instruction using multi-tiered interventions as 
appropriate based on the assessed individual, academic 
language and literacy, and diverse learning needs of the 
full range of learners (e.g. struggling readers, students with 
special needs, English learners, speakers of non-standard 
English, and advanced learners).

To maximize learning, participating teachers create and 
maintain well-managed classrooms that foster students’ 
physical, cognitive, emotional and social well-being. They 
develop safe, inclusive, and healthy learning environments 
that promote respect, value differences, and mediate 
conflicts according to state laws and local protocol.

Participating teachers are fluent, critical users of 
technological resources and use available technology 
to assess, plan, and deliver instruction so all students 
can learn. Participating teachers enable students to 
use technology to advance their learning. Local district 
technology policies are followed by participating teachers 
when implementing strategies to maximize student learning 
and awareness around privacy, security, and safety.
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Equity, Diversity, and Access to the Core Curriculum 
(TPS 5)
In the professional teacher preparation program, each 
candidate examines principles of educational equity and 
diversity and their implementation in curriculum content 
and school practices for all students.  The program 
prepares each candidate to provide all students equitable 
access to the core curriculum.  Through coursework and 
fieldwork candidates learn about the ways in which their 
teaching practices and student learning are shaped, 
informed, and impacted by diversity in California 
society, including differences in socio-economic status.  
Candidates know the protections afforded by Education 
Code Chapter 587, Statutes of 1999, and learn how to 
work to ensure educational equity for all children.  The 
program includes a series of planned experiences in 
which candidates learn to identify, analyze, and minimize 
personal and institutional bias.

Preparation to Teach English Learners (TPS 13) 
In the professional teacher preparation program all 
candidates have multiple systematic opportunities to 
acquire the knowledge, skills, and abilities to deliver 
comprehensive instruction to English learners.  Candidates 
learn about state and federal legal requirements for the 
placement and instruction of English learners.  Candidates 
demonstrate knowledge and application of pedagogical 
theories, principles, and practices for English Language 
Development leading to comprehensive literacy in 
English, and for the development of academic language, 
comprehension, and knowledge in the subjects of the 
core curriculum.  Candidates learn how to implement an 
instructional program that facilitates English language 
acquisition and development, including receptive and 
productive language skills, and that logically progresses 
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Preparation to Teach Special Populations (TPS 14)
In the professional teacher preparation program each 
candidate develops the basic knowledge, skills and 
strategies for teaching special populations including 
students with disabilities, students on behavior plans, 
and gifted and talented students in the general education 
classroom.  Each candidate learns about the role of 
the general education teacher in the special education 
process.  Each candidate demonstrates basic skill in the 
use of differentiated instructional strategies that, to the 
degree possible, ensure that all students have access to 
the core curriculum.  Each candidate demonstrates the 
ability to create a positive, inclusive climate of instruction 
for all special populations in the general classroom.

Universal Access (IPS 6) b) Teaching Special Populations
To ensure academic achievement for special populations, 
participating teachers adhere to their legal and ethical 
obligations relative to the full range of special populations 
(students identified for special education, students with 
disabilities, advanced learners and students with a 
combination of special instructional needs) including the 
identification and referral process of students for special 
services. Participating teachers implement district policies 
regarding support services for special populations. 
Participating teachers communicate and collaborate with 
special services personnel to ensure that instruction and 
support services for special populations are provided 
according to the students’ assessed levels of academic, 
behavioral and social needs.

Based on assessed student needs, participating teachers 
provide accommodations and implement modifications. 
Participating teachers recognize student strengths and 
needs, use positive behavioral support strategies, and 
employ a strengths-based approach to meet the needs of 
all students, including the full range of special populations.

Participating teachers instruct special populations using 
adopted standards-aligned instructional materials and 
resources (e.g., varying curriculum depth and complexity, 
managing paraeducators, using assistive and other 
technologies).
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