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Introduction
Educators, policymakers, and researchers agree that teachers have a signi�cant 

impact on student learning (Chetty, Friedman, & Rockoff, 2011; Nye, Konstantopoulos,  

& Hedges, 2004). They also know that effective teachers do more than promote 

academic learning—they teach the whole child. Teachers help promote the social  

and emotional learning skills students need to be college and career ready, such  

as collaborating with others, monitoring their own behavior, and making responsible 

decisions. Social-emotional learning is critical to the introduction of college- and 

career-readiness standards, which increase the demands on students’ ability to 

engage in deeper learning and shift the focus and rigor of instruction (National 

Governors Association Center for Best Practices [NGA Center] & Council of Chief  

State School Of�cers [CCSSO] 2010a; NGA Center & CCSSO, 2010b).

To bridge the connection between social-emotional learning and the work that 

educators are already doing, educators need access to tools, supports, and resources 

on social-emotional learning that are integrated into existing teacher evaluation and 

professional development systems. Not only does this reinforce the importance  

of social-emotional learning, it avoids overburdening educators by layering on yet  

another separate initiative. Ensuring that our teacher evaluation systems privilege  

and reinforce the successful teaching of these competencies is, therefore, of  

critical importance

“As a school committed to developing social/emotional competencies in children  

as part of a wider school climate improvement process, we have adopted SEL 

standards, developed an SEL curriculum, included various accountability 

measures in teacher evaluations to ensure consistency and authentic delivery 

schoolwide. In order for these approaches to be successful, it has been essential 

for us to provide adequate professional development and coaching for our 

teachers to ensure buy-in, depth of understanding, and breadth  of knowledge.”

—Vanessa Camilleri,  
  Director of Student Support Services, The Arts &  
  Technology Academy Public Charter School
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addressing multiple skills that students need to be successful in school and their 

future careers. The �ve overarching competencies are as follows (see Table 1 for a  

list of skills related to each competency): 

 ¡ Self-awareness is the ability to recognize one’s own feelings, interests, and 

strengths, in addition to maintaining an accurate level of self-ef�cacy. Students 
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the ways emotions in�uence their classroom interactions (e.g., feeling challenged by 

boredeom or failure), or how to regulate stressful academic situations (Osher et al., 

2008). In collaboration with families and the school community, teachers must 

explicity teach students the SEL skills that are necessary for learning academic 

content (Jones & Bouffard, 2012). 

Prepare to Meet College- and Career-Readiness Standards

Learning social-emotional competencies is particularly important 

with the introduction of college- and career-readiness standards 

such as the Common Core State Standards. To master the new 

academic standards, students will need to build the necessary 

SEL skills all students need to be successful (McTigue & Rimm-

Kaufman, 2011; Osher et al., 2008). For example, the Common 

Core State Standards for Mathematics entail a new level of focus, 

coherence, and rigor (Student Achievement Partners, 2012b). 

When students become frustrated or confused by the content, they must learn how to 

persevere in meeting the new standards. If they do not know how to manage or regulate 

the emotions they have during school (e.g., joy, jealousy, frustration, relief), their mental 
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1. State Actions: (a) adopt or develop SEL standards, (b) explicitly include 

practices that promote or support SEL in educator evaluation systems, and (c) 

develop policies that focus on the implementation of practices that promote or 

support SEL. 

2. District Actions: (a) implement SEL programs that focus on teaching 

speci�c social-emotional competencies; (b) explicitly include practices 

that promote or support SEL in educator evaluation systems; (c) connect 

SEL to other district initiatives, including college- and career-readiness 

standards, school climate, and anti-bullying; and (d) create a process  

to continually assess the effectiveness of initiatives and programs 

designed to promote SEL.

3. School Administrator Actions: (a) implement an SEL learning 

program; (b) integrate SEL into academic learning and curricular 

resources; (c) provide teachers with professional learning 

experiences on SEL; (d) look for instructional practices that 

promote or support SEL; and (e) connect SEL to other school 

policies and procedures, such as school climate, school vision 

and mission, or service-learning programs.

4. Teacher Actions: (a) use speci�c instructional 

strategies and classroom management techniques, 

including those that foster a supportive, caring 

classroom environment; (b) assess use of instructional 

strategies that support SEL in the classroom; (c) assess 

students’ social-emotional competencies in the 

classroom; (d) ask for feedback from administrators, 

evaluators, or peers on SEL implementation; and  

(e) implement and/or advocate for SEL school and 

district policies. 

Although there are multiple ways in which policymakers and education leaders can 

promote SEL, the goal of this brief is to understand which practices teachers currently 

use in their classrooms that impact student social-emotional development. This 

information will provide policymakers and education leaders with a framework to connect 

SEL to their teacher evaluation systems and professional learning opportunities. 

Additional information about SEL learning programs that impact student social-emotional 

competencies can be found online on CASEL’s website (www.casel.org).

http://www.casel.org
www.casel.org




http://safesupportiveschools.ed.gov/index.php%3Fid%3D01
http://safesupportiveschools.ed.gov/index.php?id=01
http://safesupportiveschools.ed.gov/index.php?id=01


http://casel.org/guide/
http://casel.org/guide/
http://casel.org/guide/
http://casel.org/guide
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2. Teacher Language

Teacher language refers to how the teachers talk to students. Teachers should 

encourage student effort and work, restating what the student did and what that 

student needs to do in order to improve. For example, teacher language should not be 

simply praise (e.g., “You did a great job”) but should encourage students (e.g., “I see 

you worked hard on your math paper. When you really think about your work, and when 
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5. Cooperative Learning

Cooperative learning refers to a speci�c instructional task in which teachers have 

students work together toward a collective goal. Teachers ask students to do more 

than group work; students are actively working with their peers around content in a 

meaningful way. To implement cooperative learning effectively, teachers include �ve 

basic elements: (1) positive interdependence, (2) individual accountability, (3) 
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Using Teacher Evaluation Systems  
to Support SEL: Professional  
Teaching Frameworks 
To systematically improve teaching and learning, states and districts are redesigning 

their teacher evaluation systems. Teacher evaluation reform offers states and districts 

an unprecedented opportunity to support teachers more systematically and to 

emphasize critical student needs, such as SEL. Policymakers and educators alike 

must understand how social-emotional competencies can be promoted through 

existing educator evaluation systems and tools, especially professional teaching 

frameworks. Thus, it is critical to determine how SEL �ts into current professional 

teaching frameworks. 

Teacher evaluation systems that are well designed include professional teaching 

frameworks that describe the behaviors, skills, and practices that represent effective 

teaching (Coggshall, Rasmussen, Colton, Milton, & Jacques, 2012). When used 

properly, the results provide teachers with fair, reliable, and accurate information 

about their practice (Pianta & Hamre, 2009a) and present a common vision and 

common language about what good teaching looks like in classrooms (Stuhlman, 

Hamre, Downer, & Pianta, 2010). In addition, evaluators use teacher scores from the 

professional teaching frameworks to provide instructional feedback as part of the 

evaluation process. Given the importance of professional teaching frameworks in 

teachers’ work, creating an explicit link between the 10 SEL instructional practices 

outlined above and common teaching frameworks is a critical �rst step to leveraging 

teacher evaluation systems to support SEL instruction in the classroom. 

Research Note: Validation studies have demonstrated consistent correlations between 

observation data collected using professional teaching frameworks and student 

achievement (Bill & Melinda Gates Foundation, 2012); few studies, however, exist  

that look at their relationship to other student outcomes, including social and emotional 

outcomes (Pianta & Hamre, 2009b).



http://www.teachstone.com
http://www.teachscape.com
http://www.marzanoevaluation.com/
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Locating SEL in Teacher Evaluation: 
A Crosswalk Between the 10 SEL Instructional Practices 
and 3 Common Professional Teaching Frameworks

Students’ social-emotional competencies are not explicitly included 

in current educator evaluations, making it appear that they are not 

important for learning. To support school administrators and 

teachers in promoting a dual focus on social-emotional learning 

and academic learning, state education agencies and districts can 
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Action Steps for States
Developing social-emotional competencies provides a foundation for lifelong learning 

and facilitates student participation in learning activities needed to master state 

standards. However, most support and accountability systems fail to take into 

account (1) how teachers develop social-emotional competencies in students and 

(2) the degree to which teachers in�uence these competences. Although there is 

little research connecting current professional teaching frameworks with academic, 

social, and emotional learning, the existing research does demonstrate that these 

frameworks predict a variety of student outcomes. It matters what type of 

instruction a student receives for different social-emotional competencies. For 

example, the more instructional support (i.e., classroom activities that focus on 

higher-order thinking skills and deep understanding of content) a student receives in  

a classroom, the more self-aware that student will be (Yoder, 2013). Taken together, 

SEL and academic learning create a mutual supportive cycle of learning through 

effectively implemented instructional practices. The more teachers provide 

instructional activities in a positive learning environment, the more students will  

learn how their academic, social, and emotional skills support one another.

Although this Research-to-Practice Brief discusses one approach to connect social-

emotional learning to other initiatives (connecting general teaching practices that 

promote SEL to current professional teaching frameworks), there are multiple ways  

to integrate SEL, including the following options: 

 ¡ Create tools that help administrators quickly and easily see how the practices 

that support SEL can be supported and reinforced through existing teacher 

evaluation systems. 

 ¡ Provide districts and schools with a sample student social-emotional 

competencies assessment to use for teachers’ self-assessment or 

professional growth plan.

 ¡ Incorporate teaching practices that explicitly teach students’ social and emotional 

competencies into teachers’ self-assessment or professional growth plan (e.g., 

what did the teacher do to teach students to regulate their academic behavior?).

 ¡ Connect teacher efforts that contribute to student social-emotional competency 

development to other dimensions in professional teaching frameworks (e.g., 

school-family connections, leading SEL initiatives, etc.).

 ¡ Embed a focus on SEL in other education initiatives (e.g., school climate, 

anti-bullying, teacher preparation, principal accountability).

 ¡ Promote collaboration across districts and schools by encouraging 

administrators to share successful strategies around creating a school culture 

that supports SEL, such as incorporating SEL development activities into staff 

meetings, professional learning communities, and regular school events.
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 ¡ Provide professional learning opportunities that build educators’ knowledge  

and skills around SEL development. 

 ¡ Support teachers with professional learning about their own social-emotional 

competencies to better help them integrate the 10 identi�ed practices into 

their classrooms. 

 ¡ Develop or re�ne state standards that incorporate SEL.

For additional information about the integration of SEL into the schooling experience, 

see “Selected Resources.”

Preparing students for college and future careers requires educators to explicitly 

teach social-emotional competencies. Teachers and principals need support in 

integrating instructional practices into the classroom that provide students the 

opportunities to use these skills. Teacher evaluation is one existing resource that 

state education agencies and local districts can use to provide supports to educators. 

The recommendations and resources we have included are only some of the ways that 

SEL and safe and supportive classrooms can be integrated into other initiatives and 

developed in schools and classrooms. This brief is one point for states and districts 

to consider to better support educators as they teach the whole child. We eagerly 

anticipate learning about and sharing new, creative strategies developed by 

policymakers and practitioners in the �eld as states and districts make further  

strides in supporting SEL for all their students. 
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